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Abstract
The efficiency of any college is largely depends on the curriculum 
and results produced by the Students. Emotional Sobriety 
is a combination of various factors such as psychological, 
physiological and environmental factors that makes a person to 
have a good or bad mood swing. Emotions impact our thinking 
process than impact of our emotions of an individual. The study 
will concentrate on the Students emotional status and how far they 
been in the community circle and factors they exhibit in the society 
for variation of results. The Study helps to find the combined 
emotional status of the students is high or low. A Cluster sampling 
is used to gain the samples in the Coimbatore Region. A definite 
Questionnaire is been framed and data is collected through the 
samples. The correlation and ANOVA methods are been used to 
find the Relation between the Factors. 
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I. Review of Literature 

A. Sucide Thinking 
Adolescents’ engagement in suicide and life-threatening 
behaviors represents a significant societal concern. One in 
five youth report seriously considering suicide ( Grunbaum et 
al. 2002) or intentionally harming themselves (Jacobsen and 
Gould 2007), and suicide is the third leading cause of death 
among youth in the U.S. (Anderson 2002). Research indicates 
that suicide itself represents a heterogeneous spectrum of risk, 
ranging from suicidal thinking (e.g., repeated thoughts and plans 
related to suicide) to suicidal behaviors such as making verbal 
suicide threats and engaging in suicide attempts (Bridge et al. 
2006;Lewinsohn et al. 1996; Silverman et al. 2007). Moreover, 
all of these suicidality indices can increase the risk for eventual 
completion of suicide (Brown et al. 2000). Another gap in the 
literature relates to the role of substance use as independent of 
other externalizing disorders. Theorists have recently called for 
considering substance use as a separate dimension of risk for 
youth suicide (Bridge et al. 2006; Gould et al. 2003; Marttunen 
et al. 1993). Indeed, there have been important challenges to the 
conceptualization that substance use disorders should always be 
considered part of the externalizing factor, especially in youth. 
For instance, Rowe et al. (2001) contend that substance use is not 
a ‘‘purely externalizing disorder’’. Many studies have investigated 
the relationship between specific disorders and youth suicidality. 
Mood or affective disorders, including depression (e.g., Weissman 
et al.1999)and anxiety disorders (Ross and Heath 2002; also see 
Bridge et al. 2006 and Evans et al. 2004; for reviews) demonstrate 
robust relationships to suicidal thinking and behaviors in youth. 
In addition, a large literature also has linked suicidality to conduct 
and disruptive disorders, aggression, and impulsive and antisocial 
behaviors (Apter et al. 1993; Brent and Mann 2005; Bridge et al. 
2006).These studies show that youth with conduct disorder and 
antisocial behavior carry, on average, a three- to six-fold risk for 

suicide (Bridge et al. 2006).Despite this extensive literature, there 
is a need to examine risk factors for sociality using dimensional 
approaches. This is especially important given the high levels of 
co morbidity across DSM disorders (see Krueger 1999), indicative 
of a common vulnerability across disorders, which may be more 
accurate than considerations of individual diagnoses. Indeed, twin 
studies demonstrate high heritability for the common variance 
across various diagnostic syndromes (e.g., a latent externalizing 
factor underlying child conduct disorder and attention deficit 
hyperactivity disorder), suggesting that these latent factors 
represent underlying diatheses for a combination of disorders 
(e.g., Krueger et al. 2002). Thus, dimensions of psychopathology 
may more accurately represent trait vulnerabilities than do single 
diagnoses.

B. Soberity
“The emotional part of the brain actually sends more inputs to 
the thinking parts of the brain that the opposite Damaiso 1999.
Emotional Sobriety has been considered as a state where When 
our emotions are out of control, so is our thinking and when we 
can’t bring our feeling and thinking in some sort of balance our 
life and relationship feels out of balance too. Emotional sobriety 
encompasses our ability to live with balance and maturity. Our 
thinking, feeling and behavior are reasonably congruent, and we 
are not ruled or held captive by any one part of us Moreno 1946. 
Darwin felt that our emotions system was highly conserved through 
evolutions because emotions are so critical to our survival.
Madison 1998, Emotions came a long before thinking in our 
human development. The limbic System developed eons before 
the prefrontal cortex on the thinking part of our brain. Van der 
Kolk 1994, trauma can have an effect in shutting down the cortex. 
Our thinking mind shuts down when our limbic / feeling mind 
becomes overwhelmed with the fear, thoughts we use the terms 
interchangeably, Antonio Damasio suggests that emotions and 
feelings are actually different, the basic emotions such as fear,grief, 
desire, rage and love hardwired in to our bodies and happen 
“atomically” while our feelings are processed by the thinking 
part of the brain. 
Solmes and turnbull 2002, the motor aspect of emotions involves 
both inwardly and outwardly directed discharge process. Inwardly 
the experience of emotions is accompanied by the release of 
hormones, changes in breathing and heart rate. Wylie 2004, the 
ability to escape or take one’s self out of harm way is central to 
whether or not develops long term trauma symptoms or post – 
traumatic stress disorder. Amen 1998, our animal brain is part of 
what referred to as our “ limbic system “ that part of our brain and 
body network that governs not only moods but control appetite 
and sleep cycles. Candice pert 1999, repressed traumas caused 
by overwhelming emotions can be stores in body part, thereby 
affecting our ability to feel that part or even move it.

C. Stress
Both of physical or mental stress causes problems and discomfort, 
and can have serious negative effects on people. Chen ,Lin, & Tu 
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(2006) indicated that educators often emphasize the acquisition 
of knowledge, so they often neglect the emotional feelings of 
students during the teaching process, which can lead to emotional 
stress and learning problems. In addition, students may experience 
increasingly intense feelings of nervousness, worry, frustration, 
abasement, depression, among others. The research of Folkman 
and Lazarus (1980) found that the differences events could 
influence the individual adoption of different coping methods. 
The concept of stress coping comes from many biological and 
psychological research developments (Sorensen, 1993 Robbins 
and Tanck (1978) investigated the stress response strategies of 
132 university students through factor analysis and obtained seven 
main factors including seeking social support, showing abnormal 
behavior, selfparalysis, problem solving, depending on experts, 
enduring feelings of inability to adjust, and evasion. 
Won (1980) investigated 81 students at the University of Michigan 
and found out that students often adopted 14 coping behaviors: 
talking with friends, calling friends, listening to music, watching 
television, pretending to ignore, studying, eating, drinking alcohol, 
exercising, jogging, walking, sleeping, crying, sitting alone. Won 
then generalized these coping behaviors into four focuses: (1) 
interpersonal-focused behavior; (2) appraising activity-focused 
behavior; (3) goal-focused behavior, and (4) isolation behavior. 
Folkman (1982) and Lazarus and Folkman (1984) divided stress 
coping methods into two major categories: problem-focused coping 
and emotion-focused coping. When individuals are able to solve a 
problem, they adopt problem-solving methods, directly attempting 
to decrease the environmental source of stress. When individuals 
are unable to solve a problem, they adopt emotion-focused coping 
that include evasion, maintaining distance, temporary putting 
aside, giving up, among others. 
Folkman and Lazarus (1985) studied stress coping methods of 
university students and divided them into three categories: (1) 
problem-focused coping, (2) emotion-focused coping, and (3) 
compromised method of coping. Emotion-focused coping was 
further divided into delusion, self-accusation, self-isolation, 
brush off, emphasis on positive functions, and decrease in 
nervousness. 

D. Motivation
According to this sequence of events, the amount of negative 
affect is a function of the individual’s motivation to achieve the 
goal. In this case, negative affect is used as a collective term for 
various emotional states such as anxiety, fear, frustration, hostility, 
and tension. This translation of stimulus to emotion is termed 
the appraisal process (Arnold, 1960; Lazarus, 1963). According 
to the psychological model of stress and disease, environmental 
conditions are appraised as either threatening or challenging by 
individuals who then exhibit associated emotional responses 
(Cohen, Kessler, & Gordon, 1995; Lazarus & Folkman, 1984; 
Mason, 1975). These emotional responses, in turn, may trigger 
physiological responses which place individuals at greater risk 
for disease.

E. Self-Determination Theory
Self-determination theory (Deci & Ryan, 2002) has become a 
prevailing approach for the study of intrinsic human motivation 
in relation to engagement in physical activity, sport, and PE (e.g., 
Hagger & Chatzisarantis, 2007a, 2007b; Pelletier & Sarrazin, 
2007; Shen, McCaughtry, & Martin,2007; Vallerand, 2001). 
Self determination involves an individual’s capacity to choose 
and to function according to those choices, rather than allowing 

reinforcement contingencies, drives, or any other forces or 
pressures to be the determinants of actions (Deci & Ryan, 1985). A 
high perception of self-determination leads to intrinsic motivation, 
whereas, a low perception reflects extrinsic motivation or a 
motivation. Intrinsic motivation is reflected in behaviors engaged 
in for their own sake and the satisfaction derived from participation 
(Deci & Ryan, 1985). Research has shown that intrinsic motivation 
has been associated with adaptive cognitive, affective, and 
behavioral outcomes, such as a physically active lifestyle and 
intention to participate in sport (Biddle, Soos, & Chatzisarantis, 
1999; Lintunen, Valkonen, Leskinen, & Biddle 1999), whereas 
extrinsic motivation has been linked with maladaptive outcomes, 
such as a lack of commitment to physical activity (Deci & Ryan, 
2000; Vallerand, 2001, 2007).Furthermore, self determination 
theory contends that individuals may feel intrinsic motivation if 
they perceive competence, autonomy, and social relatedness in an 
action (Deci & Ryan, 1995, 2000, 2002). Competence corresponds 
to the innate need to perceive effectiveness. Satisfaction with 
perceptions of competence leads to enhanced intrinsic motivation 
and, consequently, participation in physical activities (Deci & 
Ryan, 2000; Ntoumanis, 2005). Perceived autonomy reflects the 
perception of the individual to be selfregulated (Deci & Ryan, 
2000). Strong positive experiences of autonomy in PE classes have 
been found to increase physical activity during the classes and also 
during leisure time physical activity (Hagger et al., 2003). Social 
relatedness is defined as the natural need to belong to a group, 
be accepted, and feel positive emotions while acting as a group 
member (Deci & Ryan, 2000). Specific factors of social relatedness 
such as peer and parent social support have been reported as 
having positive associations with perceived engagement in 
physical activity (Prochaska, Rodgers, & Sallis, 2002). Deci and 
Ryan (2002) suggested that these three innate needs form the 
perception of self determination. Events or behaviors that increase 
competence, autonomy, and social relatedness enhance intrinsic 
motivation, whereas events that decrease these three perceptions 
diminish intrinsic motivation.

F. Personality
Personality is that pattern of characteristic thoughts, feelings, and 
behaviours that distinguishes one person from another and that 
persists over time and situation.” (Phares, 1991, p. 4). According 
to Ryckman (1982), personality is the “sum of biologically 
based and learnt behaviour which forms the person’s unique 
responses to nvironmental stimuli” (pp. 4-5). In other words, an 
individual’s personality will dictate how that individual will react 
to environmental stimuli (such as stress). Hence, the role of 21 
personalities must be understood when studying the relationship 
between stress and SA.Various theories of personality have 
been proposed to explain differences in individual reactions to 
situations. One such theory is the Five-Factor model of personality 
(Costa and McCrae, 1992; Revelle & Loftus, 1992). This theory 
suggests that there are five overall dimensions of personality that 
are stable across a lifespan: neuroticism, extraversion, openness 
to experience, agreeableness, and conscientiousness (Costa and 
McCrae, 1992; Revelle & Loftus, 1992). When relating the 
above personality dimensions to stress, literature most often 
cites conscientiousness and neuroticism as the main dimensions 
affecting stress (e.g., Birch & Kamali, 2001; Deary & Blenkin, 
1996; Penley & Tomaka, 2002; Tellegen, 1985). Hence, for the 
purpose of the present study, only the effects of conscientiousness 
and neuroticism will be considered.
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G. Gender and Emotional Well Being 
Gender roles and stereotypes may also includes the well being 
of the well being and emotional experience of trhe individuals. 
Gender specific roles mainly to more emotionality and senility 
to emotions in women . the Researchers have generally reported 
more intense and frequent negative internalizing emotions among 
women than among men ( Brody and Hall, 1993:Fujita , Diner and 
Sandvik 1991) . Moreover Lucas and Gohm ( 2000) demonstrated 
that women reportedly higher level of pleasant affect than men in 
41 Countries in sample. ( World Value Survey) and higher level 
unpleasant affect than men in both the world value survey and in 
39 country sample( International College Student Survey) . Lucus 
and Ghom concluded that the greater negative affect experienced 
by women doesn’t not necessary lowert the experience of positive 
affect . Therfore , I expected the women in the present study 
to experience both more positive emotions and more negative 
emotions , than the men in line with the studies just mentioned 
the gender role expectation in the Turkish Culture. 

H. Anxiety
Anxiety is considered one of the most important psychological 
factors affecting physical performance. Martens (1977) defined 
anxiety “as the process that involves the perception of substantial 
imbalance between environmental demand and response 
capability” (p. 9). School PE, especially when normative criteria 
are used (e.g., testing pupils’ skills and fitness) can be considered 
as an outcome-oriented activity in which the participants’ efforts 
culminate in success or failure. Differences in the subjective 
social-emotional environment operating in PE settings, which are 
created primarily by the teachers, can be seen to lead to variability 
in the psychological consequences of activity involvement for 
young people. Even if a teacher does not stress the comparison of 
capabilities, students become aware of their performance levels 
compared to others in the class while practicing and playing in 
groups. Participation in PE can often be associated with social 
pressure that may lead to negative affective experiences. The 
competitive and normative evaluation demands may create 
concerns about one’s level of competence (Tsang, 2007).

I. Motivation
A number of researchers have used the key elements of the 
achievement goal theory to operationalize the concept of 
motivational climate as a situation-induced environment directing 
the goals of an action in achievement situations (Ames, 1992a, 
1992b; Ames & Archer, 1988; Dweck & Leggett, 1988; Jaakkola 
& Digelidis, 2007; Nicholls, 1984, 1989). A motivational climate 
can be either task- or ego involving depending on how people 
perceive the structure of the achievement environment (Duda, 
2001; Duda & Hall, 2001; Treasure, 2001). Student motivation is 
the element that leads students’ attitude towards learning process. 
Number of studies has been conducted to probe the role of student 
motivation toward academic performance and different definitions 
of students’ motivation have been used by various researches. 
For instance Lumsden, (1994) analyzed students’ involvement 
towards education and sources of their motivation. Marshal (1987) 
viewed students’ motivation as a force beneficial to the learner. 
Ames (1990) stated that motivation to learning is dependant on 
long-term, quality attachment in learning and pledge to the process 
of learning. Most motivation theorist believes that motivation is 
involved in the performance of all learned responses and leaned 
behavior will not occur unless it is energized. Bomia et al. (1997) 
has suggested student motivation as student willingness, need, 

desire and obligation to participate and be booming in the learning 
process. Student motivation is often separated into two types: 
Intrinsic motivation and extrinsic motivation.

1. Intrinsic Motivation
A student is intrinsically motivated when he or she is motivated from 
within: Intrinsically motivated students keenly engage themselves 
in learning out of oddity, interest, or enjoyment, or in order to 
achieve their own scholarly and personal goals. Dev (1997) viewed 
that student who is intrinsically motivated will not need any type 
of reward or incentive to instigate or complete a task. This type 
of student is more likely to complete the chosen task and eager 
by the challenging nature of an activity. Lepper (1988) viewed 
intrinsic motivation for own sake for the enjoyment it provides, 
the learning it permits, or the feeling of accomplishment
it evokes.

2. Extrinsic Motivation
Dev, (1997) viewed that extrinsically motivated student engages 
in learning purely for attaining a reward or for avoiding some 
punishment. Lepper (1988) states extrinsic motivation means to 
obtain some reward or avoid some punishment external to the 
activity itself such as grades, stickers or teacher approval. Thus 
students with intrinsic motivation are more enthusiastic, self 
driven, challenging and feel pleasure in their studies and students 
with extrinsic motivation try to drag themselves with academic 
assignments, feel compelled to learn, and always put minimal 
efforts to achieve maximum appreciations. Intrinsically motivated, 
students tend to utilize strategies that require more effort and that 
allow them to process information more intensely. Condry and 
Chambers (1978) found that when students were confronted with 
multifarious intellectual tasks, those with an intrinsic direction 
used more logical information-gathering and decision-making 
strategies than did students who were extrinsically motivated. 
Students with an intrinsic orientation also tend to prefer tasks 
that are fairly challenging, whereas extrinsically oriented students 
incline toward tasks that are low in degree of difficulty. Extrinsically 
oriented students are prone to put forth the minimal amount of 
effort necessary to get the maximal reward (Lepper, 1988). Brooks 
et al., (1998) states that to motivate students extrinsically, students 
should be publicly recognized for their academic achievements; 
which may be done through giving out stickers, candy, and 
other rewards; and taking away privileges, such as recess, on 
the basis of students’ poor academic performance. In intrinsic 
and extrinsic motivation we have found the following sources of 
motivation which has also been confirmed by the students during 
data collection.

J. Life Satisfacttion
Research with adults has demonstrated that life satisfaction is a 
predictor of positive outcomes in many domains of life. Adults 
with high life satisfaction show greater success in interpersonal, 
occupational, and physical functioning (see Lyubomirsky et al. 
2005, for a review). Persons with high life satisfaction live longer, 
fight off illness and feel better, and make more money than those 
with lower levels of life satisfaction. They also report more positive 
social relationships, greater job satisfaction and productivity, and 
lower levels of psychopathology. Although sparse, some studies 
have investigated linkages between life satisfaction and educational 
attainment. Frisch et al. (2005) followed a large sample of college 
students who sought services at an university counseling center 
over a 4-year period. They found that GPA and life satisfaction, 
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independently and together, predicted which college students 
would drop out of school 1-3 years in advance. Furthermore, as 
part of the Chicago Longitudinal Study investigating the outcomes 
of low income, minority children, Ou (2008) found that students 
at ages 22-24 who received their high school diploma reported 
higher levels of life satisfaction than those who obtained their GED 
or dropped out of school, after controlling for covariates, such  
as income. Similarly, Zimmerman et al.’s (1995) study of inner-
city African-American adolescent males demonstrated that 
students who completed high school reported higher levels of 
life satisfaction than those who left school before graduation. 
Nevertheless, given the lack of research attention, particularly 
longitudinal work, it is difficult to draw conclusions about the 
directionality of the relationships between life satisfaction and the 
ultimate form of school disengagement, that is, drop out.

K. Social Support
Support from family and friends have been found to reduce the 
impact of psychological problems among students (Calvete & 
Connor-Smith, 2006). Villanova and Bownas (1984) for example 
found that social support could help Students to cope with everyday 
life stressor and lighten the burden of academic workload. Without 
enough Support from family and friends, they would be in trouble 
and are vulnerable to depression, stress and anxiety.
This finding was supported by Dollete et al. (2004) who found 
that social support could act as a protective factor that could 
decrease psychological problems among students such as stress. 
A study by Wentzel (1998) found that social support provides 
motivational influence on students’ performance. This study is 
supported by the findings by Quomma and Greenberg (1994) 
who found that less social support from these sources would lead 
to failure .Furthermore, a negative correlation between anxiety, 
stress, and depression, and social support has been reported by 
Nahid and Sarkis, (1994) in that low level of support have been 
associated with high level of anxiety, stress, and depression 
in college students. Social support was found to be one of the 
most important protective factors for students (Tao, Dong, Pratt, 
Hunsberger, & Pancer, 2000).
This is because social support includes social resources that 
individuals perceive to be available or that are actually offered 
to them which could help protect against psychological problems. 
According to Teoh and Rose (2001), lower level of social support 
is one of the predictors of psychological problems. It is associated 
with higher level of depression, anxiety, attention problems, thought 
problems, social problems, somatic complaints, and lower self 
esteem. These notions are supported by the study of Friedlander, 
Reid, Shupak, and Cribbie (2007) on 128 first year undergraduate 
students. It was found that students who perceived that their social 
resources increased had lower level of psychological problems. 
This shows that the impact of a stressful situation for example 
can be decreased when students have good social support. Advice 
and encouragement from sources of support may also increase the 
likelihood that an individual will rely on active problem solving 
and information seeking. These may assist students in dealing 
with various stressors in the environment and facilitate a positive 
adjustment process. The supportive actions provided by the social 
support are thought to buffer the impact of stress by increasing 
the effectiveness of coping efforts, which in turn decrease distress 
among students (e.g., Holahan, et al., 1995; Lakey & Cohen, 
2000). 

II. Significance of the Study
Emotional Sobriety in a student environment is the feeling with 
which the Students as individuals and as groups respond to their 
emotions. It is a state of healthy mental balance in the environment, 
in which Students make their respective contributions to achieve 
the goals .With the changes in the internal and external environment 
and non- balance in the relationship and culture there are heavy 
mode swing in the persons mentality or personality which leads in 
unable to concentration and avoidance in the work. To sustain in 
the environment, Students are taken with high responsibility and 
decision making situation in various critical elements. All these 
factors create Mood Imbalance and cause emotional sobriety in 
the Students. Hence, a study has been made to know the level of 
emotional sobriety and the study also endeavors to know about 
the factors that create emotional sobriety in Students.

III. Statement of the Problem
In this study, attention was focused on various factors which 
are directly and indirectly related to the sobriety of the students. 
These factors include family relationship, Childhood behaviors, 
motivation factors, Emotions, Self Medicating, Concentration, 
Internal mood swing, opportunity from outcomes, etc..

A. Need for the Study 
The need for the study is to ascertain some factors related to 
Emotional sobriety and emotional Instability and to find out the 
level of Imbalance in the emotions of the Students. The present 
study will help to develop more appropriate strategies for the 
Emotional Stability among the Students and these could be 
incorporated into a well designed set of human resources polices 
for better performance of Students.

IV. Objectives of the Study
The purpose of the study was to investigate specific factors 
associated with emotional sobriety of male and females Students 
of UG/PG colleges in Coimbatore, Tamil Nadu.
The following research objectives had been formulated to guide 
the study:

To measure the level of emotional factors in the Students.• 
To identify the causes and consequences of Emotional • 
instability among the students

V. Methodology Adopted
To satisfy and to meet the objectives of the study, qualitative 
methodology techniques had been used. The study had been 
conducted at various private colleges located at in Coimbatore 
Region, Tamil Nadu. With reference to the sample, the Students 
were selected from colleges and were classified based on the 
gender. The genders are male and female. A total of 75 colleges 
were located in the region, out of the 75 colleges, 8 colleges 
were randomly selected (Cluster for the Study). Both primary 
and secondary data were collected for the study. The primary data 
were collected by conducting a sample survey of Students working 
in private engineering colleges. A well prepared, structured 
questionnaire was designed and used for the collection of primary 
data. The secondary data were collected from Journals, magazines, 
reports, and other books on Job Satisfaction.

VI. Hypotheses
H01: There is no significant relationship with the Gender to the 
response in living the present Moment Happily
H02: There is no significant difference between the Gender and 
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to the response to express the feelings to the Environment
H03: There is no significant difference between the genders and 
to the response on trouble in falling asleep. 
H04: There is no significant difference between the genders and 
to the response of withdrawn from family and friends.
H05: There is no significant difference between the locations with 
respect to the response on putting maximum energy to finish a 
simple job. 
H06: There is no significant difference between the locations 
with respect to the response on controlling emotions in effective 
way.

VII. Data Analysis
Table 1: Qualification –Wise Classification of Students
S. NO DEGREE FREQUENCY PERCENT
1 B.E 192 42.6
2 UG Arts and Science 210 46.6
3 PG Arts and Science 48 10.6

Total 450 100

The above table despites the classification of Respondents based 
on the Degree which they pursue in the college. The majority of 
the Respondents belonging to UG Arts and Science is 46.6 %, B.E 
degree is of 42.6 %, and PG arts and Science is 10.6 % among 
the total sample size of 450 members. 

Table 2: Gender –Wise classification of Respondents:

Sl. No Gender Frequency Percent

1 Male 177 40
2 Female 273 60

Total 450 100

The above table despites the classification of respondents based 
on the gender. The Majority of Respondents are Female (60%) 
to that of Male is (40%). 

Table 3: Location-Wise Classification of Respondents

Sl. No Location Frequency Percent

1 R 240 53.3
2 U 210 46.6

Total 450 100

The above table despites the location wise classification of the 
Respondents. Respondents from Rural Background have 53.3 % 
whereas from urban background it will be of 46.6 %. 

Table 4: Age- Wise Classification of Respondents
Sl. No Age Frequency Percent
1 19 135 30
2 20 144 32
3 21 105 23.3
4 22 48 10.6
5 23 18 4

Total 450 100

The Above table despites that the classification of respondents 
based on Age. Major Population (32%) is from the age cadre of 
20 years. The classification of age is from 19 years to 23 years. 

VII. Descriptive Analysis 
The questionnaire is been divided in four parts such as Individuality, 
Relationship, stabilizing effect and Grief Test which has the direct 
and Indirect impact on Emotional Sobriety. The descriptive 
analysis is been made having the demographic factor towards 
the factors such as Individuality, Relationship, Stabilizing effect 
and Grief Test.

VIII. Cross Table on Location With Emotional Soberity

A. Location with Individuality
The below table show the descriptive statistics between the 
Locality and Individuality. The Mean value of the Suicide thought 
is high among the Respondents in the both the Rural and Urban 
Region. From the table is inferred that the Response vary with the 
mean to the Question” Present Moment I able to Live happily” , 
the mean value is 4.025 from the Rural Respondents and 3.7 from 
the Urban Respondents.
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Table 5: Descriptive Statistics Table on Individuality by Location 
Gender Rural Urban Total
responses Mean S.D Mean S.D Mean S.D
Able to know my feelings in sad time 4.1375 0.68597 4.057143 0.845235 4.1 0.764613
Lived happily in childhood 4.4 0.876471 4.357143 0.864544 4.38 0.87022
Swing between the Thinking Process 3.375 1.03141 3.457143 1.157696 3.413333 1.091698
Live Present Moment Happily 4.025 0.82292 3.457143 1.241457 3.76 1.076247
express my feelings to the environment 3.275 1.174787 2.985714 1.13018 3.14 1.161924
Suffering of Any Pain 3.8875 0.976636 3.971429 0.911984 3.926667 0.946897
Forgive my opponent person 3.0125 1.136983 3.142857 1.101791 3.073333 1.121346
Increase in Heart beat rate 2.15 1.064057 2.185714 1.048483 2.166667 1.055793
Neglected from the Society 2.1 1.034145 2.142857 1.061988 2.12 1.046279
I Isolate myself from the society 2.8125 1.23844 2.614286 1.29363 2.72 1.266952
I put Maximum energy to finish a simple job 3.8375 0.888472 3.514286 1.081504 3.686667 0.995334
emotional effectiveness 3.4625 0.949923 3.728571 0.879127 3.586667 0.926136
Indulge myself in Alholic Behavior 4.4375 1.037099 4.214286 1.096661 4.333333 1.069937
Stomach Pain 4.4375 0.723377 4.242857 1.064014 4.346667 0.902755
Medication for Emotional Stress 4.5125 0.823206 4.4 0.902946 4.46 0.862198
Trouble Falling asleep 3.975 1.108827 3.814286 1.127637 3.9 1.119278
Suicide Thought 4.9 0.374948 4.614286 0.763263 4.766667 0.605285
Anxiety 3.725 1.108827 3.571429 1.204911 3.653333 1.155909
Withdrawn from friends and Family 4.2375 1.005138 4.3 1.062857 4.266667 1.031789
Fight in Tough Situation 3.8375 1.007633 3.942857 0.845235 3.886667 0.935825
Influence Thought Process 3.8875 0.838315 4.071429 0.705171 3.973333 0.783573

B. Cross Table for Location With Relationship
The below table is the cross table of Descriptive statistics between the Location and Relationship effect of the Respondents. The 
Mean value by the students to the questionnaire “Family Provides full support for positive things” is high among the both the Rural 
and Urban Region.

Table 6: Descriptive statistics table for location with Relationship.
GENDER RURAL URBAN TOTAL
responses Mean S.D mean S.D Mean S.D
relationship with neighbors 3.9875 1.056881 3.871429 1.043386 3.933333 1.051036
Express my happiness to environment 4.3 0.782657 4.1 0.898963 4.206667 0.843922
Complete my job with satisfaction 3.95 0.908813 3.828571 0.84669 3.893333 0.881485
Cope with changing environment 3.7625 0.763888 3.871429 0.862645 3.813333 0.812376
Trust my closed one to express my feelings 2.9125 1.336896 2.842857 1.444035 2.88 1.386797
Negative Occurs to me 3.5625 0.921756 3.314286 1.168275 3.446667 1.050209
Feel difficulty in learning Process 2.9 1.127073 3.057143 1.160173 2.973333 1.144056
Family Provide full support for me 4.4625 0.807036 4.328571 0.875855 4.4 0.84157
Able to move freely with my friends 4.1 1.021935 4.028571 0.942938 4.066667 0.985417
Appreciation from Neighbors 3.9375 0.887058 3.971429 0.737993 3.953333 0.820153
Headache in Relationship effect 3.9125 1.144685 3.885714 1.065458 3.9 1.107275
deny opportunity comes my way 3.91 1.064 3.83 0.894 3.82 0.987

C. Cross Table for Location and Stabilizing Effect
The below table is the descriptive statistics between the Location and stabilizing Effect of the respondents. The Mean value that “I 
am in stressful situation” varies among the Rural and Urban Respondents .The Mean value of the Respondents in Rural Region is 
3.79 where s the mean value in that of Urban respondents is 3.44. 
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Table 7: Descriptive Statistics Table for Location with Stabilizing Effect

Questions
R U Total
Mean Std. Deviation Mean Std. Deviation Mean Std. Deviation

get motivated often 4.108333 0.903696 3.909524 0.894644 4.015556 0.903952
built positively in any situation 4.054167 0.808676 4.014286 0.803572 4.035556 0.805647
Critical Situation 3.866667 0.867192 3.861905 0.940821 3.864444 0.901287
stressful situation 3.791667 1.115849 3.442857 1.144603 3.628889 1.141468
search for lost happiness 3.625 1.281099 3.352381 1.344711 3.497778 1.316757
get disappointed in every situation 2.54 1.08 2.56 0.169 2.5 1.124

D. Cross Table for Location with Grief Test
The below table is the descriptive statistics of Location with the Response of respondents on Grief test. The Mean is high in 
respondents for the Question: “Uninterested in my life “ of Mean value 4.30 from Rural Respondents and Mena value = 4.21 from 
Urban Respondents.

Table 8: Descriptive Statistics for Location with Grief Test
Gender Rural Urban Total
responses Mean S.D Mean S.D Mean S.D
Know my emotions on constraints 3.4541667 1.3835492 3.3571429 1.2907738 3.4088889 1.3404487
emotional constraints 3.4625 1.001385 3.3142857 0.9665633 3.3933333 0.9869753
Trouble in Organizing Yourself 3.9125 1.0292023 3.7333333 1.004932 3.8288889 1.0207474
Uninterested in my life 4.3083333 1.0769229 4.2190476 1.0304545 4.2666667 1.0552657
Much old unresolved Issue 3.1416667 1.0885162 3.0666667 1.0237997 3.1066667 1.0583005
I feel Shame and Embarrassed 4.05 1.001 4.05 1.001 4.09 0.954

IX. Classification of Respondents on Emotional Sobriety With Reference to Gender

A. Gender with Individuality
The below table show the descriptive statistics between the Gender and Individuality. The Mean value to the questionnaire “Swing 
between the thinking process” the value is high both in the Male and female gender of 3.41. 
Table 9: Descriptive Statistics for Gender with Individuality 
Gender Male Female Total
Responses Mean S.D Mean S.D Mean S.D
Able to know my feelings in sad time 4.101695 0.86 4.098901 0.6975 4.1 0.764613
Lived happily in childhood 4.389831 0.826073 4.373626 0.899122 4.38 0.87022
Swing between the Thinking Process 3.644068 1.05684 3.263736 1.089743 3.413333 1.091698
Live Present Moment Happily 3.372881 1.180788 4.010989 0.92149 3.76 1.076247
express my feelings to the environment 2.915254 1.186402 3.285714 1.124124 3.14 1.161924
Suffering of Any Pain 3.79661 0.861678 4.010989 0.990705 3.926667 0.946897
forgive the opponent person 3.118644 1.139449 3.043956 1.110565 3.073333 1.121346
Increase in Heart beat rate 2.067797 1.042251 2.230769 1.06146 2.166667 1.055793
Neglected from the Society 2.322034 1.083565 1.989011 1.001776 2.12 1.046279
I Isolate myself from the society 2.779661 1.332306 2.681319 1.223656 2.72 1.266952
I put Maximum energy to finish a simple job 3.474576 1.113286 3.824176 0.886086 3.686667 0.995334
emotional effectiveness 3.508475 0.833385 3.637363 0.979756 3.586667 0.926136
Indulge myself in Alholic Behavior 3.847458 1.089415 4.648352 0.931953 4.333333 1.069937
Stomach Pain 4.338983 0.877953 4.351648 0.920042 4.346667 0.902755
Medication for Emotional Stress 4.423729 0.945144 4.483516 0.804801 4.46 0.862198
Trouble Falling asleep 3.542373 1.17244 4.131868 1.020476 3.9 1.119278
Suicide Thought 4.644068 0.733052 4.846154 0.490867 4.766667 0.605285
Anxiety 3.542373 1.081697 3.725275 1.198031 3.653333 1.155909
Withdrawn from friends and Family 4.016949 1.099972 4.428571 0.952661 4.266667 1.031789
Fight in Tough Situation 3.745763 1.00442 3.978022 0.878393 3.886667 0.935825
Influence Thought Process 3.779661 0.847479 4.098901 0.713137 3.973333 0.783573
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B. Gender with Relationship
 The below table show the descriptive statistics between the Gender and Relationship. The Mean value to the questionnaire “Family 
provides full support to me” the value is high both in the Male and female gender of 4.4 

Table 10: Descriptive Statistics for Gender with Relationship 

Gender
Male Female Total
Mean S.D Mean S.D Mean S.D

relationship with neighbors 3.559322 1.111988 4.175824 0.93455 3.933333 1.051036
Express my happiness to environment 4.050847 0.930977 4.307692 0.767334 4.206667 0.843922
Complete my job with satisfaction 3.576271 0.889396 4.098901 0.814234 3.893333 0.881485
Cope with changing environment 3.813559 0.855621 3.813187 0.784671 3.813333 0.812376
Trust my closed one to express my 
feelings 2.542373 1.256646 3.098901 1.425 2.88 1.386797

Negative Occurs to me 3.135593 1.114842 3.648352 0.955329 3.446667 1.050209
Feel difficulty in learning Process 3.237288 1.016997 2.802198 1.190215 2.973333 1.144056
Family Provide full support for me 4.237288 0.947586 4.505495 0.748139 4.4 0.84157
Able to move freely with my friends 3.983051 1.052457 4.120879 0.937399 4.066667 0.985417
Appreciation from Neighbors 3.694915 0.909312 4.120879 0.70973 3.953333 0.820153
Headache in Relationship effect 3.661017 1.086228 4.054945 1.095069 3.9 1.107275
deny opportunity comes my way 3.62 0.959 3.96 0.984 3.82 0.987

C. Gender with Stabilizing Effect
 The below table show the descriptive statistics between the Gender and stabilizing effect. The Mean value to the questionnaire “Built 
positively in any situation” the value is high both in the Male and female gender of 4.03 

Table 11: Descriptive Statistics for Gender with Stabilizing effect
Gender Male Gender Total
responses Mean S.D Mean S.D Mean S.D
Get Motivated Often 3.689266 0.852502 4.227106 0.874305 4.015556 0.903952
Build Positively in any situation 3.932203 0.843378 4.102564 0.774426 4.035556 0.805647
Critical Situation 3.819209 1.011903 3.893773 0.822298 3.864444 0.901287
Stressful Situation 3.271186 1.105212 3.860806 1.105984 3.628889 1.141468
Search for Lost Happiness 3.146893 1.275158 3.725275 1.295347 3.497778 1.316757
Get disappointed in every situation 2.83 1.254 2.36 0.991 2.55 1.124

D. Gender with Grief Test 
The below table show the descriptive statistics between the Gender and Grief test. The Mean value to the questionnaire “Built 
positively in any situation” the value is high both in the Male and female gender of 4.03.

Table 12: Descriptive Statistics for Gender with Stabilizing Effect

Gender
Male Female Total
Mean S.D Mean S.D Mean S.D

Know my emotions on constraints 3.322034 1.298259 3.465201 1.36651 3.408889 1.340449
emotional constraints 3.474576 0.911217 3.340659 1.031345 3.393333 0.986975
Trouble in Organizing Yourself 3.446328 0.970415 4.076923 0.976535 3.828889 1.020747
Feel Uninterested in life 3.954802 1.190966 4.468864 0.903395 4.266667 1.055266
Much old unresolved Issue 3.231638 1.037651 3.025641 1.065537 3.106667 1.058301
I feel Shame and Embarrassed 3.84 1.034 4.25 0.861 4.09 0.954
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X. Hypothesis 

A. Hypothesis I:
H10: There is no significant relationship with the Gender and Live the present Moment Happily
H1a: There is Significant Relationship between the gender and present moment live happily 

Table 13: Table on Relationship Between Gender and Present Moment Lived Happily
ANOVA

  Sum of 
Squares df Mean Square F Sig.

live present moment happily
 
 

Between 
Groups 43.72313652 1 43.72313652 41.12035884 .000

Within 
Groups 476.3568635 448 1.06329657   

Total 520.08 449    

Chi-Square Tests

 Value df Asymp. Sig ( 2- 
Tailed)

Pearson Chi-Square 50.88259 4 0.000
Likelihood Ratio 50.46391 4 0.000

Linear-by-Linear Association 37.74744 1 0.000

N of Valid Cases 450   
The above table shows the ANOVA and Chi-square result on gender and able to live the present moment happily . It is inferred that 
there is difference between the Male and Female gender in living the present moment happily. The Male Respondents’ encounters 
(24%) disagree that they have live the present moment happily whereas the Female respondents are only (8%) Disagree that they lived 
the present moment happily. Most of the Male Students feel they couldn’t live the present moment happily. So the Null Hypothesis 
is rejected and the alternative hypothesis is accepted

B. Hypothesis II:
Ho: There is no significant difference between the Gender and Expression of the feelings to the Environment.
H1: There is a significant relationship between the Gender and Expression of feelings to the Environment.

Table 14: Table on Relationship Between Gender and Expression of Feelings to the Environment
ANOVA

  Sum of 
Squares d.f Mean Square F Sig.

Express my feeling 
to environment 
without struggling 
 
 

Between 
Groups 14.73690073 1 14.73690073 11.16275012 0.000904

Within Groups 591.4430993 448 1.320185489   
Total 606.18 449    

Chi-Square Tests
Value df Asymp. Sig. (2-sided)

Pearson Chi-Square 14.677 4 .005
Likelihood Ratio 14.665 4 .005
Linear-by-Linear Association 10.916 1 .001
N of Valid Cases 450

The above table shows the ANOVA and Chi-square results between the gender and expression of feelings to the environment. The 
table despites that there is difference between the male and female gender in expressing the feelings to the environment. Male are 
easily able to express the feelings to the Environment whereas female are unable to express the feelings to the environment where 
they struggle to express their feelings. So the Null hypothesis is rejected and the alternative hypothesis is accepted. 
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C. Hypothesis III
H03: There is no significant difference between the genders and trouble in falling asleep. 
H3a: There is a significant difference between the Gender and trouble in falling asleep.

Table 15: Table on Relationship between Gender and Trouble in Falling Asleep
ANOVA

Sum of Squares df Mean Square F Sig.
Trouble in falling Asleep Between Groups 37.315 1 37.315 31.831 .000

Within Groups 525.185 448 1.172
Total 562.500 449

Chi-Square Tests
Value df Asymp. Sig. (2-sided)

Pearson Chi-Square 37.249 4 .000
Likelihood Ratio 37.191 4 .000
Linear-by-Linear Association 29.786 1 .000
N of Valid Cases 450

The Above table shows the ANOVA and Chi- Square analysis between the gender and trouble in falling asleep in normal situation. 
The above table despites that Male ( 18%) are having the high percentage of trouble in falling asleep whereas the Female (9%) are 
having less trouble in falling asleep . So the Null Hypothesis is rejected and alternate hypothesis is accepted.

D. Hypothesis IV
Ho: There is no significant relationship between gender and withdrawn from Family and Friends.
H1: There is a significant relationship between Gender and withdrawn from family and Friends.

Table 16: Table on Relationship Between Gender and Withdrawn from Friends and Family
ANOVA

Sum of Squares df Mean Square F Sig.
With drawn from friend and 
family

Between Groups
18.194 1 18.194 17.727 .000

Within Groups 459.806 448 1.026
Total 478.000 449

Chi-Square Tests

Value df Asymp. Sig. 
(2-sided)

Pearson Chi-Square 23.618 4 .000

Likelihood Ratio 23.421 4 .000

Linear-by-Linear Association 17.090 1 .000

N of Valid Cases 450

The Above table shows the ANOVA and Chi- Square analysis between the gender and response of withdrawn from family and friends. 
The above table despites that the high percentage of Male think that they are been withdrawn from family and Friends whereas 
female are least to think about that they are not withdrawn from family and friends. Hence the null Hypothesis is accepted and the 
Alternative hypothesis is accepted. 

E. Hypothesis V:
Ho: there is a significant relationship between the location and putting the maximum energy to finish a simple job
H1: There is no significant relationship between the location and putting maximum energy to finish a simple job.
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Table 17: Table on Relationship Between Location and Putting Maximum Energy to Complete a Simple Task
 ANOVA

 Sum of 
Squares df Mean Square F Sig.

I will put maximum 
energy to complete 
a simple job

Between 
Groups 11.70035714 1 11.70035714 12.10234 0.000553

Within 
Groups 433.1196429 448 0.966784917

Total 444.82 449

Chi-Square Tests

Value d.f Asymp. Sig. 
(2-sided)

Pearson Chi-Square 16.579 4 .002
Likelihood Ratio 16.763 4 .002
Linear-by-Linear Association 11.810 1 .001
N of Valid Cases 450

The Above table is the ANOVA and Chi- square results of Students between the Locality and Putting Maximum energy to finish a 
Simple job. There is a significant difference between the Locality and response to the question” I will put Maximum energy to finish 
a simple Job”. The Students from the Urban background least agree that they put maximum energy to finish a simple job where as 
the students from the Rural background most of them agree that they put maximum energy to complete a simple job.

F. Hypothesis VI
H0: There is no significant relationship between the Locality and able to control the emotions in an effective Way
H1: There is a significant relationship between the locality and able to control the emotions in an effective way.

ANOVA
Sum of Squares d.f Mean Square F Sig.

Table 18: Table on Relationship Between Location and Controlling the Emotions in an Effective Way

Control My 
emotions in an 
Effective Way

Between 
Groups 7.928928571 1 7.928928571 9.417402 0.00228

Within 
Groups 377.1910714 448 0.841944356

385.12 449
Chi-Square Tests

Value df Asymp. Sig. (2-sided)
Pearson Chi-
Square 17.796a 4 .001

Likelihood Ratio 18.629 4 .001
Linear-by-Linear 
Association 9.244 1 .002

N of Valid Cases 450

The above table shows the ANOVA and chi-Square analysis of locality and control the emotions in their effective way. The response 
to the question” I can Control my emotions in an effective way” states that the Students from the Urban Background disagree that 
they cannot control their emotions in an effective way. The response from the rural students Agree that they can control emotions 
in an effective way.

XI. Interpretation and Conclusion
From the study it is found that the Gender and the location various among the responses given to the Descriptive Questionnaire. 
Majority of the Male Respondents (50%) agree that they will forgive the opponent person than the female (36%) will forgive the 
opponent person. 
Majority of the Female Respondents (77%) agree that they put maximum energy to finish a simple task whereas the Male (58%) 
agree that they put maximum energy to finish a simple task. 
Majority of Female respondents (76%) Agree that they have trouble in falling asleep whereas the Male respondents (66%) agree they 
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have trouble in falling asleep.
In comparison Majority of the Male Respondents (34%) agree that 
they Cope with the changing Environment whereas Female. 
In comparison, Male Respondents (12%) think that they are been 
withdrawn from Family and Friends whereas Female (5%) feels 
that they been withdrawn from family and friends. 
In comparison, Male Respondents (6%) strongly agree that they 
have the influence the thought process whereas the female (2%) 
strongly agree that they have the influence process. 
 In comparison, Female (34.1%) Strongly agree that they complete 
the job with satisfaction whereas Male (13.6 %) strongly agrees 
that they complete the job with satisfaction.
In comparison Majority of the Male Respondents (56%) agree that 
will trust the closed one to express the feelings whereas Female 
(36%) trust their closed one to express the feelings.
Majority of Male Respondents (34%) agree that they feel something 
negative will occur in the next moment whereas Female (10%) 
Agree that something negative will occur in the next moment 
under Relationship factor. 
Majority of Female Respondents (82%) Agree that they get 
appreciation from their neighbors whereas Male (61%) agrees 
they get appreciation from the neighbors. 
Majority of Female respondents (79%) agree that they get 
motivated often in situation whereas male respondents (60%) 
agree they get motivated often. 
Majority of male Respondents (27%) agree that they always feel 
in stressful situation whereas female (15%) feel that they are in 
stressful situation. 
Majority of Male Respondents (34%) agree that they search for 
lost happiness every time whereas the female ( 18%) agree that 
they will search for lost happiness every time. 
Majority of Male Respondents (35%) agree that they will get 
disappointed in every situation where as Female (11%) agree they 
get disappointed in every situation. 
In comparison Majority of Male Respondents (14%) agree that 
they feel uninterested in life whereas Female (3%) feel that they 
are uninterested in life. 
 In comparison the Male Respondents (9%) agree that they feel 
shame or embarrassed every time whereas Female (3%) feels they 
are in shame and embarrassed in normal situation. 

XII. Interpretation Under Locality
In comparison, 60% of Urban Respondents agree that they can 
control their emotions in effective way whereas 53% of rural 
respondents agree they control the emotions in effective way. 
 In comparison, 10% of urban background respondents agree 
that they think about suicide every time whereas 2.5 % of rural 
background students agree that they think about suicide every 
time.
In comparison, 44% of Respondents from Rural background 
disagree that they have difficulty in learning process whereas 
37% of respondents from urban background that they disagree 
that they have difficulty in learning process. 

XIII. Conclusion
The study has found a positive relationship between the gender, 
location of the students to various factors like individuality, 
relationship, stabilizing effect and grief handling. The emotional 
stability various between the gender on their role. From the Study 
it is clearly defined that the Students are almost having a mood 
swing between the thinking processes (mean value=3.4) which 
that lead to dissatisfaction or uninterested in life to take corrective 

decisions. So, the Students should need to train themselves to 
take corrective decision making process. The present generation 
is lagging in forgiving the opponent person (mean value = 3.6) 
even though they are wrong which leads to hatred or revenge 
motivation. Based on the locations, the relationship effect is also 
lagging in the male gender for trusting their closed one to express 
their secrets. So, it can be concluded that more grief is associated 
in male than female under the relationship. The Suicide thought 
range higher in both Male and female students (mean value = 4.7) 
where they are unable to live the present moment happily. From 
the results it is analyzed that few are able to organize themselves 
(mean value = 4) in a effective way which leads to the wage idea 
to organize the thoughts and execute the goal. The male students 
(mean value=3.8) utilize maximum energy to complete a simple 
task due to lagging in motivation in self. The gender have bias 
in influencing the thought process where female (mean value 
=4.0) are able to influence the though than the male. The students 
are unable to express their happiness (mean value=4.2) to the 
environment due to the trust on the closed one to express the 
feelings is low among the present gender. The male gender are 
having high fear that something negative will occur in the next 
moment due to the low intrinsic and extrinsic Motivation. Students 
are (mean value =4) having trouble in falling asleep where they 
are unable to live the present situation. 
 The Emotions plays vital role in the student’s community which 
that will reflect in all factors of life. The sorrow and happiness 
depends on the intrinsic and extrinsic factors where the brain is 
been guided. The Good result which they are able to control the 
emotions and forgive the unwanted enmity which clears the mind. 
The negative emotional thought, stress and anxiety should be 
whipped from the thought process which lead to good concentration 
in curriculum and complete satisfaction in finishing the job by the 
students. The relationship should be widely encouraged so that 
the part of Grief occupied in the mind will be eliminated from the 
students thought process and lead the present moment happily. 
The Emotional sobriety is been controlled by the external factors 
that violate in maximum frequency and the motivation is must 
among the students to pull them up towards the goal reach in the 
environment .The findings of the present study conclude that the 
students have emotional sobriety among the gender difference, that 
should be organized and control to empower the youth segment 
on various aspect to meet and face the competitive world. 

Reference 
[1] Grumbaum JA, Kann L, Kinchen SA,et.al,"Youth risk 

behavior surveillance-United States", 2001. MMWR Surveill 
Summ.2002, 51(4), pp. 1-62.

[2] Jacobsen, C. M., Gould, M.,"The epidemiology and 
phenomenology of non-suicidal self-injurious behavior 
among adolescents: A critical review of the literature", 
Archives of Suicide Research, 11, pp. 129–147

[3] Anderson, R. N.,"Deaths: leading causes for 2000", National 
Vital Statistics Reports 50, 16. Hyattsville, MD: National 
Center for Health Statistics, 2002.

[4] Bridge, J. A., Goldstein, T. R., Brent, D. A.,"Adolescent 
suicide and suicidal behavior", Journal of Child Psychology 
and Psychiatry, 47, pp. 372–394, 2006.

[5] Brent, D. A., Mann, J. J.,"Family genetic studies, suicide, and 
suicidal behavior", American Journal of Medical Genetics 
Part C: Seminars in Medical Genetics, 133C, pp. 13–24, 
2005.



IJMBS Vol. 3, ISSue 1, Jan - March 2013  ISSN : 2230-9519 (Online)  |  ISSN : 2231-2463 (Print)

w w w . i j m b s . c o m 46   INterNatIONal JOurNal Of MaNageMeNt & BuSINeSS StudIeS

[6] Suicidal behavior runs in families. A controlled family study 
of adolescent suicide victims. Archives of General Psychiatry, 
53, pp. 1145–1152.

[7] Weissman, M. M., Wolk, S., Goldstein, R. B., Moreau, D., 
Adams, P., Greenwald, S., et al.,"Depressed adolescents 
grown up", 1999.

[8] Ross, S., Heath, N.,"A study of the frequency of self mutilation 
in a community sample of adolescents", Journal of Youth and 
Adolescence, 31, pp. 67–77, 2002.

[9] Damaiso A.R.,"Descartes’ Error: Emotion, Reason and the 
human brain", Papermac, London, 1996.

[10] J.W.J. Van Der Gulden, P. Vogelzang, J.J. Re,“Validity of 
exposure data derived from a structured questionnaire”, Am. 
J. Epidemiol. 138:350, 1993.

[11] Paul D.,"Moreno from Direct Action to Affirmative Action", 
pp. 27-28, 1997.

[12] Walker-Matthews, S.,"The reliability and validity of the 
Psychopathy Checklist: Youth Version in nonincarcerated 
males.Psychological Assessment, 14, pp. 97–109, 2002.

[13] Jacobsen, C. M., Gould, M.,"The epidemiology and 
phenomenology of non-suicidal self-injurious behavior 
among adolescents: A critical review of the literature", 
Archives of Suicide Research, 11, pp. 129-147, 2007.

[14] Anderson, R. N.,"Deaths: leading causes for 2000", National 
Vital Statistics Reports 50, 16. Hyattsville, MD: National 
Center for Health Statistics, 2002.

[15] Brent, D. A., Bridge, J., Johnson, B. A., Connolly, J.,"Suicidal 
behavior runs in families", A controlled family study of 
adolescent suicide victims. Archives of General Psychiatry, 
53, pp. 1145-1152, 1996.

[16] Brent, D. A., Mann, J. J.,"Family genetic studies, suicide, and 
suicidal behavior", American Journal of Medical Genetics 
Part C: Seminars in Medical Genetics, 133C, pp. 13-24, 
2005.

[17] Bridge, J. A., Goldstein, T. R., Brent, D. A.,"Adolescent 
suicide and suicidal behavior", Journal of Child Psychology 
and Psychiatry, 47, pp. 372-394, 2006.

[18] Marttunen, M. J., Aro, H. M., Henriksson, M., Lonnqvist, 
J. K.,"Antisocial behavior in adolescent suicide", Acta 
Psychiatrica Scandinavica, 89, pp. 167-173, 1993.

[19] Lewinsohn, P. M., Rohde, P., Seeley, J. R.,"Adolescent 
suicidal ideation and attempts: Prevalence, risk factors, and 
clinical implications", Clinical Psychology: Science and 
Practice, 3, pp. 25-46, 1996.

[20] Weissman, M. M., Wolk, S., Goldstein, R. B., Moreau, D., 
Adams, P.,Greenwald, S., et al.,"Depressed adolescents 
grown up", Journal of the American Medical Association, 
281, pp. 1707-1713, 1999.

[21] Folkman, S.,"An approach to the measurement of coping", 
Journal of Occupational Behavior, 3, pp. 95-107, 1982. 

[22] Folkman, S., & Lazarus, R. S.,"An analysis of coping in a 
middle aged community sample", Journal of Personality and 
Social Psychology, 40(4), pp. 839-852, 1980.

[23] Folkman, S., Lazarus, R. S.,"If it changes it must be a process: 
Study of emotion and coping during three stages of a college 
examination", Journal of Personality and Social Psychology, 
48(1), pp. 150-170, 1985.

[24] Lazarus R. S., Folkman, S.,"Stress, appraisal, and coping", 
New York: Springer Publishing Company, 1984.

[25] Leong, F. L.,"Coping styles as predictors of college adjustment 
among freshmen", Counseling Psychology Quarterly, 10, pp. 
211-221, 1997.

[26] Anderson, A. R., Christenson, S. L., Sinclair, M. F., Lehr, 
C. A.,"Check and connect: The importance of relationships 
for promoting engagement with school", Journal of School 
Psychology, 42, pp. 95-113, 2004.

[27] Appleton, J. J., Christenson, S. L., Furlong, M. J.,"Student 
engagement with school: Critical conceptual and 
methodological issues of the construct", Psychology in the 
Schools, 45, pp. 369-386, 2008.

[28] Appleton, J. J., Christenson, S. L., Kim, D., Reschly, 
A.,"Measuring cognitive and psychological engagement: 
Validation of the student engagement instrument", Journal 
of School Psychol ogy, 44, pp. 427-445, 2006.

[29] Arbuckle, J. L.,"Full information estimation in the presence of 
incomplete data", In G. A. Marcoulides & R. E. Schumacker 
(Eds.), Advanced structural equation modeling: Issues and 
techniques pp. 243-277, 1996.

[30] Hillsdale, NJ: Erlbaum. Bentler, P. M.,"Comparative fit 
indexes in structural models", Psychological Bulletin, 107, 
pp. 238-246, 1990.

[31] Bentler, P. M., Bonett, D. G.,"Significance tests and goodness 
of fit in the analysis of covariance structures", Psychological 
Bulletin, 88, pp. 588-606, 1980.

[32] Bradley, R. H., Corwyn, R. F.,"Life satisfaction among 
European American, African American, Chinese 
American,Mexican American, and Dominican American 
adolescents", International Journal of Behavioral 
Development, 28, pp. 385-400, 2004.

[33] Buhi, E. R., Goodson, P., Neilands, T. B.,"Out of sight, not 
out of mind: Strategies of handling missing data", American 
Journal of Health Behavior, 32, pp. 83-92, 2008.

[34] Christenson, S. L., Anderson, A. R.,"Commentary: The 
centrality of the learning context for students’ academic 
enabler skills", School Psychology Review, 32, pp. 378-
393, 2002.

[35] Christenson, S. L., Reschly, A. L., Appleton, J. J., Berman, 
S., Spanjers, D., Varro, P.,"Best practices in fostering student 
engagement", 2008. 

[36] J. Thomas, A. Thomas, J. Grimes (Eds.),"Best practices in 
school psychology, (5th ed.)".

[37] Bethesda,"MD: National Association of School 
Psychologists". Cohen, J.,"Statistical power analysis for 
the behavioral sciences (2nd ed.)", Hillsdale, NJ: Erlbaum, 
1988.

[38] Cowen, E. L.,"The enhancement of psychological wellness: 
Challenges and opportunities", American Journal of 
Community Psychology, 22, pp. 149-179, 1994.

[39] DeSantis-King, A. L., Huebner, S., Suldo, S. M., Valois, R. 
F.,"An ecological view of school satisfaction in adolescence: 
Linkages between social support and behavior problems", 
Applied Research in Quality of Life, 1, pp. 279-295, 2006.

[40] Dew, T., Huebner, E. S.,"Adolescents’ perceived quality 
of life: An exploratory investigation", Journal of School 
Psychology, 33, pp. 185-199, 1994.

[41] Diener, E., Fujita, F.,"Resources, personal strivings, and 
subjective well-being: A homothetic and idiographic 
approach", Journal of Personality and Social Psychology, 
68, pp. 926-935, 1995.

[42] Diener, E., Scollon, C. M., Lucas, R. E.,"The evolving 
concept of subjective well-being", The multifaceted nature 
of J Youth Adolescence, 2011, 40, pp. 249-262, 2004.

[43] Epstein, J., McFarland, J. M.,"The concept and measurement 
of the quality of school life", American Educational Research 



IJMBS Vol. 3, ISSue 1, Jan - March 2013

w w w . i j m b s . c o m INterNatIONal JOurNal Of MaNageMeNt & BuSINeSS StudIeS 47

 ISSN : 2230-9519 (Online)  |  ISSN : 2231-2463 (Print)

Journal, 13, pp. 15-30, 1976.
[44] Finn, J. D.,"Withdrawing from school", Review of Educational 

Research, 59, pp. 117-142, 1989.
[45] Fredericks, J. A., Blumenfeld, P. C., Paris, A. H.,"School 

engagement: Potential of the concept, state of the evidence", 
Review of Educational Research, 74, pp. 59-109, 2004.

[46] Fredricks, J. A., Blumenfeld, P., Friedel, J., Paris, A.,"School 
engagement", 2005.

[47] K. A. Moore, L. H. Lippman (Eds.),"What do children need 
to flourish?", Conceptualizing and measuring indicators of 
positive developmen, pp. 305-321.

[48] New York, NY: Springer. Fredrickson, B. L.,"The role 
of positive emotions in positive psychology", American 
Psychologist, 56, pp. 218-226, 2001.

[49] Frisch, M. B., Clark, M. P., Rouse, S. V., Rudd, M. D., 
Paweleck, J. K., Greenstone, A., et al.,"Predictive and 
treatment validity of life satisfaction and the quality of life 
inventory", Assessment, 12, pp. 66-78, 2005.

[50] Furlong, M. J., Whipple, A. D., St. Jean, G., Simental, 
J., Soliz, A., Punthuna, S.,"Multiple contexts of school 
engagement: Moving toward a unifying framework for 
educational research and practice", The California School 
Psychologist, 8, pp. 99-113, 2003. 

[51] Furrer, C., Skinner, E.,"Sense of relatedness as a factor in 
children’s academic engagement and performance", Journal 
of Educational Psychology, 95, pp. 148-162, 2003.

[52] Gilman, R., Huebner, E. S.,"Characteristics of adolescents 
who report very high life satisfaction", Journal of Youth and 
Adolescence, 35, pp. 311-319, 2006.

[53] Gilman, R., Huebner, E. S., Laughlin, J. E.,"A first study of 
the multidimensional students’ life satisfaction scale with 
adolescents", Social Indicators Research, 52, pp. 135-160, 
2000.

[54] Hu, L., Bentler, P. M.,"Cutoff criteria for fit indexes in 
covariance structure analysis: Conventional criteria versus 
new alternatives", Structural Equation Modeling, 6, pp. 1-55, 
1999. 

[55] Huebner, E. S.,"Initial development of the student’s life 
satisfaction scale", School Psychology International,12, pp. 
231-240, 1991. 

[56] Huebner, E. S.,"Preliminary development and validation 
of a multidimensional life satisfaction scale for children", 
Psychological Assessment, 6, pp. 149-158, 1994.

[57] Huebner, E. S.,"Research on assessment of life satisfaction 
of children and adolescents", Social Indicators Research, 66, 
pp. 3-33, 2004. 

[58] Huebner, E. S., Alderman, G. L.,"Convergent and discriminate 
validation of a children’s life satisfaction scale: Its relationship 
to self- and teacher-reported psychological problems and 
school functioning", Social Indicators Research, 30, pp. 71-
82, 1993.

[59] Huebner, E. S., Gilman, R.,"Students who like and dislike 
school", Applied Research in Quality of Life, 1, pp. 139-150, 
2006. 

[60] Leung, C. Y. W., McBride-Chang, C., Lai, B. P. Y.,"Relations 
among maternal parenting style, academic competence, and 
life satisfaction in Chinese early adolescents", Journal of 
Early Adolescence, 24, pp. 113-143, 2004.

[61] Lyubomirsky, S., King, L., Diener, E.,"The benefits of 
frequent positive affect: Does happiness lead to success?", 
Psychological Bulletin, 131, pp. 803-855, 2005a.

[62] Lyubomirsky, S., Sheldon, K. M., Schkade, D.,"Pursuing 

happiness: The architecture of sustainable change", Review 
of General Psychology, 9, pp. 111-131, 2005b.

[63] Ma, C. Q., Huebner, E. S.,"Attachment relationships and 
adolescents’ life satisfaction: Some relationships matter more 
to girls than to boys", Psychology in the Schools, 45, pp. 
177-190, 2008.

[64] MacDonald, R., Marsh, J.,"Missing school: Educational 
engagement, youth transitions", and social exclusion. Youth 
& Society, 36, pp. 143-162, 2004.

[65] Marsh, H. W.,"Negative item bias in rating scales for 
preadolescent children: A cognitive-developmental 
phenomenon", Developmental Psychology, 22, pp. 37-49, 
1986.

[66] Marsh, H. W., & Craven, R. G.,"Reciprocal effects of 
self concept and performance from a multidimensional 
perspective: Beyond seductive pleasure and one-dimensional 
perspectives", Perspectives on Psychological Science, 1, pp. 
133-163, 2006.

[67] Martin, K., Huebner, E. S., Valois, R. F.,"Does life satisfaction 
predict victimization experiences in adolescence?", 
Psychology in the Schools, 45, pp. 705-714, 2008.

[68] McKnight, C. G., Huebner, E. S., Suldo, S. M.,"Relationships 
among stressful life events, emperament, problem behavior, 
and global life satisfaction in adolescents", Psychology in 
the Schools, 39, pp. 677-687, 2002.

[69] Muthen, L. K., Muthen, B. O.,"Mplus Version 5.21", 1998-
2009.

[70] Los Angeles, CA: Muthen, Muthen. Noddings, N.,"Happiness 
and education", Cambridge, UK:Cambridge University Press.
Ou, S. (2008). Do GED recipients differ from graduates and 
schooldrop-outs? Findings from an inner-city cohort. Urban 
Education, 43, pp. 83-117, 2003.

[71] Park, N., Huebner, E. S.,"A cross-cultural study of the levels 
and correlates of life satisfaction among adolescents", Journal 
of Cross-Cultural Psychology, 36, pp. 444-456, 2005.

[72] Pavot, W., Diener, E.,"The review of the satisfaction with life 
scale", Psychological Assessment, 5, pp. 164-172, 1993.

[73] Peterson, C.,"A primer in positive psychology", Oxford: 
Oxford University Press, 2006.

[74] Proctor, C. L., Linley, P.A., Maltby, J.,"Youth life satisfaction: 
A review of the literature", Journal of Happiness Studies, 
2008.

[75] Reschly, A. L., Huebner, E. S., Appleton, J. J., Antaramian, 
S., "Engagement as flourishing: The contribution of positive 
emotions and coping to adolescents’ engagement at school 
and with learning", Psychology in the Schools, 45, pp. 419-
431, 2008. 

[76] Roeser, R. W., Eccles, J. S.,"Schooling and mental health". 
[77] A. J. Sameroff, M. Lewis, S. M. Miller (Eds.),"Handbook 

of developmental psychopathology", (2nd ed., pp. 135-156). 
New York: Plenum, 2000.

[78] Rumsberger, R. W.,"Dropping out of middle school: A 
multilevel analysis of students and schools", American 
Educational Research Journal, 32, pp. 583-625, 1995.

[79] Saha, R., Huebner, E.S., Suldo, S.M., Valois, R.F. (in 
press),"A longitudinal study of adolescent life satisfaction 
and parenting", Child Indicators Research.

[80] Seligman, M. E. P., Csikszentmihalyi, M.,"Positive 
psychology: An introduction. American Psychologist, 55, 
pp. 5-14, 2000.

[81] Sin, N. L., Lyubomirsky, S.,"Enhancing well-being and 
alleviating depressive symptoms with positive psychology 



IJMBS Vol. 3, ISSue 1, Jan - March 2013  ISSN : 2230-9519 (Online)  |  ISSN : 2231-2463 (Print)

w w w . i j m b s . c o m 48   INterNatIONal JOurNal Of MaNageMeNt & BuSINeSS StudIeS

interventions: A practice friendly meta-analysis", Journal of 
Clinical Psychology: In Session, 65, pp. 467-487, 2009.

[82] Suldo, S. M., Huebner, E. S.,"Does life satisfaction moderate 
the effects of stressful life events on psychopathological 
behavior during adolescence? School Psychology Quarterly, 
19, pp. 93-105, 2004a.

[83] Suldo, S. M., Huebner, E. S.,"The role of life satisfaction in the 
relationship between authoritative parenting dimensions and 
adolescent behavior problems", Social Indicators Research, 
66, pp. 165-195, 2004b.

[85] Suldo, S. M., Huebner, E. S.,"Is extremely high life 
satisfaction during adolescence advantageous?", Social 
Indicators Research, 78, pp. 179-203, 2006.

[86] Suldo, S. M., Riley, K. N., Shaffer, E. J.,"Academic correlates 
of children and adolescents’ life satisfaction", School 
Psychology International, 27, pp. 567-582, 2006.

[87] Suldo, S. M., Shaffer, E. J.,"looking beyond psychopathology: 
The dual-factor model of mental health in youth", School 
Psychology Review, 37, pp. 52-68, 2008.

[88] Tucker, L. R., Lewis, C.,"A reliability coefficient for 
maximum likelihood factor analysis", Psychometrika, pp. 
381-10, 1973. 

[89] Zimmerman, M. A., Salem, D. A., Maton, K. I.,"Family 
structure and psychosocial correlates among urban African 
American adolescent males", Child Development, 66, pp. 
1598-1613, 1995.

[90] Bomia, L., Beluzo, L., Demeester, D., Elander, K., Johnson, 
M., Sheldon, B.,"The Impact of TeachingStrategies on 
Intrinsic Motivation", Champaign, IL: ERIC Clearinghouse 
on Elementary and Early Childhood Education, 1997.

[91] Bowen, W., Bok, D.,"In the shape of the river: Long term 
consequences of considering race in collegeand university 
relations", Academic Outcomes, pp. 53-90, 1998.

[92] Brophy, J.,"On Motivating Students", Occasional Paper 
No. 101. East Lansing, Michigan: Institute forResearch on 
Teaching, Michigan State University, pp. 73, 1986.

[93] Condry, J., J. Chambers,"Intrinsic Motivation and the Process 
of Learning", In the Hidden Costs ofReward, edited by M.R. 
Lepper and D. Greene. pp. 61-84. Hillsdale, New Jersey: 
Lawrence Erlbaum Associates,Inc., 1978.

[94] Deborah J. Stipek, Karen B. Givvin, Julie M. Salmon, Valanne 
L. MacGyvers,"In the Eyes of theBeholder: Students’ and 
Teachers’ Judgments of Students’ Motivation", University 
of California, Los Angeles, 1999.

[95] Dev, P.C.,"Intrinsic motivation and academic achievement: 
What does their relationship imply for theclassroom teacher?", 
Remedial and Special Education, 18(1), pp. 12-19, 1997.

[96] Ericksen, S. C.,"The Lecture”, Memo to the Faculty, no. 60. 
Ann Arbor: Center for Research on Teachingand Learning, 
University of Michigan, 1978.

[97] Huitt W.,"Motivation to Learn: An Overview, Educational 
Psychology Interactive", Valdosta State University, 2000.

[98] Kamauru R. J.,"Intrinsic and Extrinsic Motivation Predict 
Academic Performance of College Students.Morehouse 
College, 2000.

[99] Kushman, J.W., Sieber, C., Heariold-Kinney, P.,"This isn’t the 
place for me: School dropout", In D.Capuzzi & D.R. Gross 
(Eds.), Youth at risk: A prevention resource for counselors, 
teachers, and parents (3rd ed.,pp. 471-507). Alexandria, VA: 
American Counseling Association, 2000.

[100] Lepper, M. R.,"Motivational Considerations in the Study 
of Instruction", Cognition and Instruction, 5(4), pp. 289-

309, 1988.
[101] Lumsden, L.S.,"Student Motivation to Learn", Educational 

Resources. Information Center, Digest Number 92, 1994.
[102] Marshall, H. H.,"Motivational Strategies of Three Fifth-

Grade Teachers", The Elementary School Journal, 88(2), 
pp. 135-50, 1987.

[103] Masitsa G.,"Tracing the development of poor student 
motivation and performance in township secondary schools", 
Africa Education Review, Vol. 5, Issue 1, June, pp. 84, 
2008.

[104] Neill J.,"The University Student Motivation and Satisfaction 
Questionnaire version 2", (TUSMSQ2), Centre for Applied 
Psychology, University of Canberra, 2004.

[105] Proctor, C.,"Teacher expectations: A model for school 
improvement", The Elementary School Journal, pp. 469-
481, 1984, March.

[106] Raffini, J.,"Winners without Losers: Structures and Strategies 
for Increasing Student Motivation to Learn", Boston: Allyn 
and Bacon, pp. 286, 1993.

[107] Richmond,"Motivation in Education Research", Origins 
and Applications of Motivation", 1994.

[108] Woods, E.G.,"Reducing the dropout rate", In School 
Improvement Research Series (SIRS): Research you can 
use (Close-up No. 17). Portland, OR: Northwest Regional 
Educational Laboratory. Retrieved October 2, 2000, 1995.

[109] Calvete, H., Connor-Smith, J.K.,"Perceived social support, 
coping, and symptoms of distress in American and Spanish 
students", Anxiety, Stress, and Coping, 19(1), pp. 47 – 65, 
2006.

[110] Cohen S., Wills T.A.,"Stress, social support, and the buffering 
hypothesis", Psychology Bulletin, 98, pp. 310– 357, 1985.

[111] Cutrona, C. E., Cole, V., Colangelo, N., Assouline, S.  
G., Russel, D. W.,"Perceived parental social support and 
academic achievement: An attachment theory perspective", 
Journal of ‘Personality and Social Psychology, 66(2), pp. 
369-378, 1994.

[112] Dollete, Steese, Phillips, Matthews,"Understanding girls’ 
circle as an intervention on perceived social support, body 
image, self-efficacy, locus of control and self-esteem", The 
Journal of Psychology, 90 (2), pp. 204 –215, 2004.

[113] Elliot, T.R., Gramling, S.E.,"Personal assertiveness and the 
effects of social support among collegestudents", Journal of 
Counseling Psychology, 37, pp. 427-436, 1990.

[114] Eskin, M.,"Self-reported assertiveness in Swedish 
and Turkish adolescents: A cross-cultural comparison", 
Scandinavian Journal of Psychology, 44, pp. 7–12, 2003.

[115] Fleishman, J. A., Sherbourne, C. D., Crystal, S., Collins, 
R. L., Marshall, G. N., Kelly, M.,"Coping, conflictual social 
interactions, social support, and mood among HIV-infected 
persons", American Journal of Community Psychology, 28, 
pp. 421-453, 2000.

[116] Friedlander, L.J., Reid, G.J., Shupak, N. Cribbie, R.,"Social 
Support, Self-Esteem, and Stress as Predictors of Adjustment 
to University Among First-Year Undergraduates", Journal 
of College Student Development, 48 (3), pp. 259 – 275, 
2007.

[117] Gurung, R.A.R,"Health Psychology: A Cultural Approach", 
Belmont CA: Thomson Wadsworth, 2006.

[118] Hobfoll, S. E., Vaux, A.,"Social support: social resources 
and social context", 1993.

[119] L. Golberger Malecki, C. K., Elliott, S. N.,"Adolescents’ 
ratings of perceived social support and its importance: 



IJMBS Vol. 3, ISSue 1, Jan - March 2013

w w w . i j m b s . c o m INterNatIONal JOurNal Of MaNageMeNt & BuSINeSS StudIeS 49

 ISSN : 2230-9519 (Online)  |  ISSN : 2231-2463 (Print)

Validation of the Student Social Support Scale", Psychology 
in the Schools, 36, pp. 473-483, 1999.

[120] Nahid, O.W. & Sarkis, E.,"Types of social support: Relation 
to stress and academic achievement among prospective 
teachers", Canadian Journal of Behavioral Science, 26, (1), 
1994.

[121] Oswald, H., Suss, K.U.,"The influence of parents and 
peers on misconduct at school: simultaneous and synergistic 
effects", 1994.

[122] Silbereisen, R.K. Todt, E. (Eds.),"Adolescence in Context: 
The Interplay of Family, School, Peers, and Work in 
Adjustment", New York: Springer-Verlag Inc., 1994.

[123] Quamma, J.P., Greenberg, M.T.,"Children’s experience 
of life stress: The role of family social support and social 
problem-solving skills as protective factors", Journal of 
Clinical Child Psychology, 23, pp. 295 – 305, 1994.

[124] Rawson, H.E., Bloomer, K., & Kendall, A.,"Stress, anxiety, 
depression, and physical illness in college students", The 
Journal of Genetic Psychology, 155(3), pp. 321-330, 1999.

[125] Rosenfeld, L. B., Richman, J. M., Bowen, G. L.,"Social 
support networks and school outcomes: The centrality of 
the teacher", Child and Adolescent Social Work Journal, 17, 
pp. 205-226, 2000.

[126] Sarason, I.G., Sarason B.R.,"Handbook of Social Support 
and the Family", New York: Phunem Press, 1996.

[127] Silbereisen, R.K., Todt, E. (Eds.),"Adolescence in Context: 
The Interplay of Family, School, Peers, and Work in 
Adjustment", New York: Springer-Verlag Inc.

[128] Steinberg, L, Darling, N.,"The broader context of social 
influence in adolescence", In Silbereisen, R.K. & Todt, E. 
(Eds.), Adolescence in Context: The Interplay of Family, 
School, Peers, and Work in Adjustment. New York: Springer-
Verlag Inc., 1994.

[129] Tao, S., Dong, Q., Pratt, M. W., Hunsberger, B., Pancer, 
S. M., "Social support: Relations to coping andadjustment 
during the transition to university in the Peoples Republic 
of China", Journal of Adolescent Research, 5(1), pp. 123-
144, 2000.

[130] Teoh, H.J., Rose, P.,"Child mental health: Integrating 
malaysian needs with international experiences", In Amber, 
H. (Ed.), Mental Health in Malaysia: Issues and Concerns, 
Kuala Lumpur: University Malaya Press, 2001.

[131] Vaux, A., Riedel, S., Stewart, D.,"Modes of social support: 
the Social Support Behavior (SSB) scale", 1987.

[132] Ying Ming Lin, Ph.D., NanKai University of Technology, 
Taiwan Ming Yu Wang, Ph.D,“Stress Coping Styles of 
Students at Universities and Colleges of Technology”, 
Candidate, National Changhua University of Education, 
Taiwan.

[133] Villanova, P., Bownas, D.A.,"Dimension of college student 
of the Southeastern Psychological Association", ERIC 
Document Reproduction Service No. ED262690, 1984.

[134] Wentzel, K. R.,"Social relationships and motivation in middle 
school: The role of parents, teachers, and peers", Journal of 
Educational Psychology. 90, 2, pp. 202-209, 1998.

[135] Weisman, A. D.,"Stress process among mothers of infants: 
Preliminary model testing", Nursing Research, 38(1), pp. 
10-16, 1978. 

[136] [Online] Available: http://www.sportsdoctor.com/chg/
eating_disorders.html

[137] Ashley D. Lewis ,E. Scott Huebner, Patrick S. Malone, 
Robert F. Valois,“Life Satisfaction and Student Engagement 

in Adolescents",  J Youth Adolescence (2011) 40, pp. 249–
262.

[138] Imran Ali, Muhammad Aslam Khan, Kashif Hamid,“A 
Study of University Students’ Motivation and Its Relationship 
with Their Academic Performance", International Journal of 
Business and Management, Vol. 5, No. 4, April 2010.

[139] Dev, P.C.,"Intrinsic motivation and academic achievement: 
What does their relationship imply for the classroom teacher?", 
Remedial and Special Education, 18(1), pp. 12-19, 1997.

[140] Ames, C. A.,"Motivation: What Teachers Need to Know", 
Teachers College Record, Vol. 91, No. 3 pp. 409-421, 
1990.


